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 A B S T R A C T 

Primarily this study is Descriptive in nature having a blend of both 

quantitative and qualitative approaches. The main objective of the study 

was to determine the Teachers Perception regarding learners centered 

approach in the teaching learning process. The design of the study was 

Case Study, where the entire teaching faculty of the City University was 

taken as the population of the study. A questionnaire involving four 

variables: Teachers Perception (TP), Effectiveness (EFF), Personality 

Development (PD), and Activity Base Learning (ABL). The data so 

collected was processed applying various statistical tools using SPSS-

23. The main conclusion of the study was that the teachers overwhelming 

confirmed their acceptability and effectiveness of the Learner Centered 

Approach.   

 

INTRODUCTION 

According to Cannon (2002), Lerner Centered Approach gives students an opportunity to express 

themselves with confidence and learning is based mostly on activities.  The focus of students Learner 

approach is giving an ability of independent thinking with sense of responsibility leading to help in 

inculcation of knowledge in class. This type of learning is based on deep understanding, inspiration and 

motivation, ability to manage time, achievement of adequate expertise for assimilation of information. 

Learning Centered Assessment has a dominant role in the process of learning. With this approach Hub 

and Freed (2000) have shifted centre of attention towards learner Based approach rather than Teacher 

Based Approach. According to Collins (2003), “by using students learning approach Students influence 

the content, activities, material and pace of learning.” The real benefit of Students Learning approach is 

that its focus is on students’ needs, aims and objectives to design course in such a way that all are student 

drive. 

Teachers’ Perceptions regarding LCA 

According to Weimer (2002) there are five prominent ways which can lead to the road to shift from 

prevalent Teacher Centered Approach to Learner Centered Approach. This approach helps student feel 

sense of responsibility in learning process, help in adaptation of content driven courses. Teacher’s role 

is shifted from master to facilitator and also provide various assessment techniques to improve learning 

quality. 

http://cusitjournals.com/index.php/The
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Effectiveness of LCA 

Blooms’ Taxonomy (1964) of learning outcome elaborates that Remembering and understanding are at 

the lower level of learning outcome in cognitive domain. King (2002) stated that “Learner- centered 

educational practices help in implementing higher-level learning objectives, application and analysis.” 

Personality Development in LCA 

Brockbank (2007) argued that the main aspiration is the development of the learners who have the great 

capacity to learn. The learner is crucial in relation to area of knowledge. The learner is able not only to 

get knowledge but to bring his self into the process of learning. The teacher, as facilitator, creates 

conducive environment to make the learners familiar with the learning process. 

Activity-based Learning 

According to Lee (2015) students who are familiar with activity-based learning style are active and 

believe in argument rather than to follow blindly. They also express themselves in a project based on 

teamwork or individually in a program. Such students do not feel hesitation to accept challenges in the 

way of learning. The classroom is more interactive and collaborative as the students are engaged in 

discussion and activities. According to Fallow and Ahmet (1999) when there is a boost in connection, 

investment and association, the learning is at the top. 

Theoretical Framework 

The conceptual framework of the study evolved as a consequence of review of relevant available 

literature and previous studies conducted as the theme Teachers’ perception, Effectiveness of LCA, 

Personality Development (PD) and Activity Based Learning (ABL) have been included as the variables 

of the study. 

Objectives of the Study 

• The main objective of this study was to determine teachers’ perceptions regarding learner-

centered-approach (LCA). The study also aimed at the achievement of following objectives. 

• To evaluate efficacy of teachers’ perceptions regarding effectiveness of LCA 

• To determine perceptions regarding the personality development of student in LCA 

• To assess the teachers’ perceptions towards the activity-based learning in LCA 

Hypotheses 

 H01: Teachers perceive LCA negatively. 

 H02: Teachers do not perceive the effectiveness of LCA. 

H03: Teachers do not perceive the personality development of students in LCA. 

H04: Teachers do not perceive activity-based learning in LCA. 

 

METHODS AND PROCEDURE 

Relevant literature was consulted to arrive at conceptual frame work and Primary data collection was 
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made through a questionnaire developed for the purpose with five response division Likert Scale. The 

questionnaire was pilot tested indicating Cronbach’s Alphas ranging from 0.77 to 0.87. The variables 

involved in the study included Teachers’ Perceptions (TP), Effectiveness of LCA (EFF), Personality 

Development (PD) and Activity Based Learning (ABL). 

 

Population and Sample 

The entire teaching faculty comprising 70 teaching faculty members from 7 departments of City 

University of Science and Information Technology, Peshawar was the population of the study. However, 

the sample comprised 63 available faculty members. 

  

ANALYSIS AND DISCUSSION 

 Reliability Test  

Reliability test of the research instrument indicated Cronbach alphas from 0.73 to 0.85 establishing high 

reliability level. 

Table1. Reliability Test 

Variable (s). Cronbach’s 

Alpha. 

      TP 0.85 

 EFF 0.81 

 PD 0.78 

 ABL 0.73 

 

Descriptive Statistics 

Descriptive statistics indicated central tendency with positive mean value meaning by that all 

respondents were on agreement side. The mean value for TP, EFF, PD, and ABL are 4.0048, 

3.8043,3.4022 and 3.9016, respectively is reflected below.  

Table 2: Descriptive Statistics 

 N Minimum Maximum Mean Std. Deviation 

TP 63 2.20 4.90 4.0048 .60812 

EEF 63 2.54 5.00 3.8043 .55580 

PD 63 2.29 4.43 3.4022 .69794 

ABL 63 2.00 5.00 4.0413 .51073 

Valid N (listwise) 63     
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Testing of Hypothesis #1 

Teachers perceive LCA negatively. 

     Table 3(a) 

 

One-Sample Statistics 

 N Mean Std. Deviation Std. Error Mean 

TP 63 4.0048 .60812 .07662 

     Table 3 (b)  

One-Sample t –Test 

 Test Value = 3 

T Df Sig. (2-tailed) Mean Difference 95% Confidence Interval of the 

Difference 

Lower Upper 

TP 13.114   62         .000 1.00476 .8516  1.1579 

 

The result of the One sample t-Test shows the mean value of (TP) as 4.0048 being positive and 

statistically significant. Therefore, hypothesis #1 stands rejected as the teachers perceive LCA positively. 

 

Testing of Hypothesis #2 

Teachers do not perceive the effectiveness of LCA. 

 

Table 4(a) 

One-Sample Statistics 

 N Mean Std. Deviation Std. Error Mean 

EFF 63 3.8043 .55580 .07002 

     Table 4 (b) 
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One-Sample t- Test  

 Test Value = 3  

       T        Df      Sig. (2-tailed)     Mean Difference       95% Confidence Interval of the 

                       Difference 

 

        Lower Upper  

EFF       11.486     62                .000                .80429                         .6643 .9443  

The results of the above One sample t-Test showed the mean value of the variable (EFF) as 3.8043 being 

statistically significant. Therefore, hypothesis #3 is rejected as the teachers perceive the effectiveness of 

LCA positively. 

 

Testing of Hypothesis # 3 

Teachers do not perceive personality development of students in LCA. 

Table 5 (a) 

One-Sample Statistics 

 N Mean Std. Deviation Std. Error Mean 

PD 63 3.4022 .69794 .08793 

 

    Table 5 (b) 

 

One-Sample t-Test  

 Test Value = 3  

       T    Df      Sig. (2-tailed)     Mean Difference      95% Confidence Interval of the 

                       Difference 

 

         Lower Upper  

PD      4.574     62                 .000              .4022          .2264 .5780  
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The results of the One sample t-Test showed the mean value of the variable (PD) as 3.4022 being positive 

and statistically significant. The hypothesis is rejected as the teachers perceive the personality 

development of students in LCA. 

 

Testing of Hypothesis # 4 

Teachers do not perceive that LCA is Activity based. 

Table 6 (a) 

One-Sample Statistics 

 N Mean Std. Deviation Std. Error Mean 

ABL 63 3.9016 .55750 .07024 

                                  Table 6 (b) 

One-Sample t-Test  

 Test Value = 3  

    T  Df    Sig. (2-tailed)    Mean Difference      95% Confidence Interval of the 

                       Difference 

 

            Lower Upper  

ABL    12.836    62              .000              .90159              .7612 1.0420  

 

The results of the above One sample t-Test indicated the mean value of the variable (ABL) as 

3.9016 indicating being statistically significance. Hence hypothesis is rejected as the teachers perceive 

that LCA is activity-based approach 

 

FINDINGS, CONCLUSIONS, AND RECOMMENDATIONS 

Consequent upon the analysis of the collected data certain findings and conclusions were constructed 

which are provided as follow. The recommendations are based on the findings and conclusions. 

Findings 

Following findings were made as a consequence of data analysis. 

1. Overwhelming majority favoured the adoption of learner centered approach. 
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2. Most of the teachers are of the view that learner-centered-approach contributes towards 

personality development. 

3. Teachers perceive that learner-centered-approach generates learner-based activities among the 

students. 

4. Teachers perceive that activity-based curriculum develops effective learning among the students. 

Conclusion 

The study confirmed the acceptability of the learner-centered-curriculum by the teaching faculty. The 

teaching faculty also endorsed that learner-based curriculum generate curricular and co-curricular 

activities among the students. Majority of the teaching faculty of City University supported Learner-

centered –approach because they thought that it develops student’s personality. The study confirmed the 

effectiveness of the LCA. 

Recommendations 

Based on findings and conclusions following suggestions were put forwards. 

1 The study has confirmed that learner-centered approach is more interactive and productive, 

therefore, the teachers may be trained in adopting learner-centered approach in their teaching 

learning process. 

2 As a paradigm shift the in-service training of the teachers may be arranged emphasizing the need 

and utility of the learner-centered approach. 

3 The courses and syllabi of the students may be re-structured accordingly to accommodate 

learner-centered approach. 

4 The concept of interactive and cooperative teaching may be incorporated in teachers training. 

5 Performance based evaluations may be introduced to supplement LCA. 
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